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Abstract 


This study investigates the most prevalent method, the 
challenges and their causes which face Master of Arts students 
at Alneelain University College of Graduate Studies, English 
Language Department. Qualitative method of research design is 
adopted. The researcher uses two tools for collecting the data 
which are document analysis and interview. The documents are 
(twenty five) Master of Arts theses, (nineteen) of them are in 
applied linguistics while (six) of them are in literature. As for the 
interview, four supervisors have been interviewed. The collected 


data is analyzed via thematic content analysis. 


The findings show that the most prevalent method is quantitative 
method which appears in 14 researches while the qualitative 
method is shown in 10 researches and only one for mixed 
method. The challenges are revealed in formulating the research 
questions, the research significance and the research objectives. 
M.A students also face challenges in narrowing the topic. In 
addition, some of them do not dwell on texts that address their 
topic as well as they write the hypotheses before the research 
questions and they are not taught research methodology very 
well. The causes of the challenges which face MA students in 
designing chapter one are that the students are not in close 
contact with their supervisors, they do not follow the 
supervisors’ instructions and they have not read what they have 


been taught in research methodology. Thus, the researcher 
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recommends that more mixed methods research should be 
applied in the field of English language, students should follow 
the directions of their supervisors and they should have to dwell 


on topics that address their study. 
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Chapter One 
General Framework 


1.1 Introduction 


This study aims to investigate the challenges which many English 
Language master students face in conducting the introductory 
research chapter and to discuss the possible explanations for 
that challenges in the light of the current theories of research 
methodology. It is a qualitative study which is conducted about 
introductory research chapter at Alneelain University College of 
Graduate Studies, English Language Department in the years 
( 2010-2015). 

The study employs two qualitative means. Firstly, document 
analysis which uses Master of Art thesis. Secondly, interviews 
with MA supervisors at the same university. 


1.2 Background of the Study 


The Faculty of Graduate Studies at Al Neelain University was 
established in 1993 as a result of the expansion of the number of 
postgraduate programs offered by the faculties of the University. 
The number of these programs is now more than 32 programs, 
including doctoral programs, master's degrees and higher 
diplomas. As for master of arts in English, Al Neelain University 
offers a degree in applied linguistics and literature. The master 
program is organized into three semesters, the first two 
semesters, students study ten subjects related to linguistics and 
literature, in the third semester the students should have to 
select their specialization whether to be in linguistics or in 
literature. In addition, the three semesters followed by another 
semester to achieve a graduation research. At these three 
semesters students study 15 courses. Then, after passing in these 
15 courses students must conduct a research to take the 
certificate (Master of Art, in applied linguistics or in literature). 
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As for those students who fell in 6 courses, Al Neelain University 
offers them higher diploma in linguistics or literature. 


The Advanced Learner’s Dictionary of Current English (1952) 
lays down the meaning of research as “a careful investigation or 
inquiry specially through search for new facts in any branch of 
knowledge.” (p.1069 ) Redman and Mory (1923) define research 
as a “systematized effort to gain new knowledge.” (p.10) Some 
people consider research as a movement, a movement from the 
known to the unknown. Research in common parlance refers to a 
search for knowledge. 

Slesinger and Stephenson (1930) in the Encyclopaedia of 
Social Sciences define research as “the manipulation of things, 
concepts or symbols for the purpose of generalizing to extend, 
correct or verify knowledge, whether that knowledge aids in 
construction of theory or in the practice of an art.” Research is, 
thus, an original contribution to the existing stock of knowledge 
making for its advancement. It is the persuit of truth with the 
help of study, observation, comparison and experiment. In short, 
the search for knowledge through objective and systematic 
method of finding solution to a problem is research. The 
systematic approach concerning generalisation and_ the 
formulation of a theory is also research. 


1.3 Statement of the Problem 

It has been observed that graduate students find challenges in 
formulating the research problem, research questions and 
research objectives. The content and form in introductory 
research chapter is significant which may not be used 
appropriately by Master of Art students. The researcher wants to 
find out the challenges and the causes of those challenges. 


1.4 Significances of the Study 
The importance of this research is briefly explained by the 
following: 
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1- Students will identify the problematic areas in the content 
and form in the research project. 

2- Supervisors will identify the challenges which face MA 
students. 

3- Supervisors will be familiarized with the causes of the 
challenges that face MA students. 

4- The study is significant because it fills the gap in the 
literature related to research methodology in the Sudanese 
context in the field of English Language. 


1.5 Objectives of the Study 
The study attempts to satisfy the following goals: 


1-To highlight the types of challenges in introductory 
research chapter, encountered by MA students at Alneelain 
university. 

2- To find out the causes of the challenges which face MA 
students in introductory research chapter. 

3-To identify the most prevalent methods or design 
(qualitative ,quantitative or mixed method) that are used 
among MA students. 


1.6 Questions of the Study 


The researcher seeks to answer the following questions: 
1- What are the challenges that face MA students ? 
2- What are the causes of that challenges which encounter MA 
students at Alneelain University? 
3- What are the most prevalent methods used in MA theses at 
English language Department in Alneelain University? 
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1.7 Design of the Study 

The present study is descriptive cross-sectional qualitative study 
in content and form in introductory research chapter. In order to 
achieve this, an appropriate research design was chosen, the 
study employs two qualitative means for data collection. 


1.7.1 Target Group 

There are two target groups in this study. Firstly, Master of Art 
theses carried out in the years (2010 to 2015), at Alneelain 
University ,College of Graduate studies, Department of English. 
Secondly, 4 supervisors have been interviewed about the 
phenomenon under investigation. 


1.7.2 Sample Size 

The sampling technique was used which contains (twenty five) 
documents (Master of Art thesis in English language) at 
Alneelain University. All the twenty-five MA theses in the years 
(2010-2015) at Alneelain University College of Graduate Studies, 
English Language Department. 


1.7.3 Methods of Data Collection 

The methods of data collection are documents analysis for 25 AM 
theses as well as unstructured interview with 4 supervisors. This 
method of data collection (interview) was chosen to allow the 
supervisors to share their own experiences in their own words. 


1.8 Analysis 

The data of this study is collected through interview and 
document analysis. The researcher uses thematic content 
analysis as a means for analyzing the collected data (the 
interview and the document). 
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1.9 Structure of the Study 

This study contains five chapters. The first chapter is general 
framework that involved the statement of the problem , 
significance of the study, objectives of the study, questions of the 
study, design of the study and the analysis. The second chapter is 
the conceptual framework and literature review. The _ third 
Chapter is research methods and design. The fourth chapter is 
data analysis and presentation. The fifth chapter is about the 
discussion, recommendations and the findings. 


Chapter Two 


Conceptual Framework and Literature 
Review 
2.1 Introduction 


This chapter represents the conceptual framework and literature 
review It is divided into two main sections. Firstly, conceptual 
framework which include the meaning of research, research 
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methods vs. methodology, types of research, criteria of good 
research, research problem, research design, methods of data 
collection, the sample, and challenges encountered by students 
in conducting a research. Secondly, the literature review which 
includes eight related studies. 


2.2 The Meaning of Research 


Research is an academic activity and as such the term should be 
used in a technical sense. Slesinger and Stephenson (1930) in 
the Encyclopaedia of Social Sciences define research as “the 
manipulation of things, concepts or symbols for the purpose of 
generalizing to extend, correct or verify knowledge, whether that 
knowledge aids in construction of theory or in the practice of an 
art”. 

Research is, thus, an original contribution to the existing 
knowledge making for its advancement. It is the pursuit of truth 
with the help of study, observation, comparison and experiment. 
In short, the search for knowledge through objective and 
systematic method of finding solution to a problem is research. 
Hossein (2012) explained the meaning of research as: 

A systematic process of collecting and analyzing data that 
will investigate a research problem or question, or help 
researchers obtain a more complete understanding of a 
situation. The goal of research is to describe, explain, or 
predict present or future phenomena. (p.545) 
Acoording to Bellenger and Greenberg (1978) research should 
be: 
1) Systematic: A study has a clear structure with definite 
procedural rules that must be followed. There are rules for 
designing a study, for controlling different problems that may 
adversely influence the study, and for choosing and applying 
statistics (if necessary). It is these rules that make such studies 
systematic and that can help us read, interpret, and critique 
studies. It is these rules that underlie the logic of research. 
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2) Logical research: The rules and procedures underlying 
these studies form a straightforward, logical pattern—a step-by- 
step progression of building blocks, each of which is necessary 
for the logic to succeed. If the procedures are violated, one or 
more building blocks may be missing and the logic will break 
down like any other logic. 

3) Tangible research: Research is tangible in that it is based 
on the collection (and sometimes manipulation) of data from the 
real world. The set of data may take the form of scores, subjects’ 
ranks on course grades, the number of language learners who 
have certain characteristics, and so forth. It is the manipulation, 
or processing, of these data that links the study to the real world. 
4) Research should also be replicable: The researcher’s proper 
presentation and explanation of the system, logic, data 
collection, and data manipulation in a study should make it 
possible for the reader to replicate the study. If the study is 
clearly explained and if we can understand it well enough to 
replicate it, then we probably have enough information to judge 
its quality. Perhaps then, we should consider replicability to be 
one of the first yardstick when critiquing any such article. 

9) Reductive research: Research can reduce the confusion of 
facts that language and language teaching, for example, 
frequently present, sometimes on a daily basis. Through doing or 
reading such studies, we may discover new patterns in the facts. 
Or through these investigations and the eventual agreement 
among many researchers, general patterns and relationships 
may emerge that clarify the field as a whole. 


2.3 Research Methods and Research Methodology 


Research methods and research methodology are two terms that 
are often confused, there are several differences between them. 
According to Kothari (2004) the differences between research 
methods and research methodology are that research methods 
refer to the methods the researchers use in performing research 
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operations. In other words, all those methods which are used by 
the researcher during the course of studying his research 
problem are termed as research methods. 

Keeping this in view, research methods can be put into the 
following three groups: 

1. In the first group we include those methods which are 
concerned with the collection of data. These methods will be 
used where the data already available are not sufficient to arrive 
at the required solution; 

2. The second group consists of those statistical techniques 
which are used for establishing relationships between the data 
and the unknowns; 

3. The third group consists of those methods which are used to 
evaluate the accuracy of the results obtained. 

Research methodology is a way to systematically solve the 
research problem. It may be understood as a science of studying 
how research is done scientifically. It is necessary for Master of 
Art students at Alneelain University, College of Graduate studies, 
English Language Department to know not only the research 
methods/techniques but also the methodology. MA students also 
need to understand the assumptions underlying various 
techniques and they need to know the criteria by which they can 
decide that certain techniques and procedures will be applicable 
to certain problems and others will not. All this means that it is 
necessary for them to design their methodology for the problem 
as the same may differ from problem to problem. 


2.4 Types of Research Design 
There are many types of research that should be used according 
to the area of the study, here are some of them: 


2.4.1 Qualitative Research 
Creswell (2007).defined qualitative research as a means for 
exploring and understanding the meaning individuals or groups 
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ascribe to a social or human problem. The process of research 
involves emerging questions and procedures, data typically 
collected in the participant’s setting, data analysis inductively 
building from particulars to general themes, and the researcher 
making interpretations of the meaning of the data. The final 
written report has a flexible structure. Those who engage in this 
form of inquiry support a way of looking at research that honors 
an inductive style, a focus on individual meaning, and the 
importance of rendering the complexity of a situation. 


2. 4.2Quantitative Research 

Creswell (2008) mentioned that quantitative research is a means 
for testing objective theories by examining the relationship 
among variables. These variables, in turn, can be measured, 
typically on instruments, so that numbered data can be analyzed 
using statistical procedures. The final written report has a set 
structure consisting of introduction, literature and _ theory, 
methods, results, and discussion. Like qualitative researchers, 
those who engage in this form of inquiry have assumptions about 
testing theories deductively, building in protections against bias, 
controlling for alternative explanations, and being able to 
generalize and replicate the findings. 


2.4.3 Mixed methods Research 

According to Creswell and Plano (2007).mixed methods research 
is an approach to inquiry that combines or associates both 
qualitative and quantitative forms. It involves philosophical 
assumptions, the use of qualitative and quantitative approaches, 
and the mixing of both approaches in a study. Thus, it is more 
than simply collecting and analyzing both kinds of data; it also 
involves the use of both approaches in tandem so that the overall 
strength of a study is greater than either qualitative or 
quantitative research. 
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2.9 Writing a Good Introductory Research Chapter 


To begin with, at Alneelain University College of Graduate 
Studies, English Language Department the introductory research 
chapter contains the following: introduction, statement of the 
problem, research significance, research objectives, research 
question, research hypotheses research methods, delimitation 
and the structure of the study. Therefore, to write them carefully, 
any researcher will come up with a good introductory chapter. 


2.9.1 Writing the Introduction 

Brown (1988) mentioned that, the introduction section tells you 
which area of the field is involved and then narrows to the 
specific specialization and topic that was investigated. This goal 
is normally accomplished through a review of the relevant 
literature 

Swales and Feak (2004) identified four cornerstones of the 
introduction in a research paper, advising authors 

- to establish current knowledge of the field; 

- to summarize previous research, providing the wider 
context and background and the importance of the current 
study; 

- to set the stage for the present research, indicating gaps in 
knowledge and presenting the research question; and 

- to introduce present research, stating its purpose and 
outlining its design. 


2.9.2 Writing the Research Problem 

Kumar (2011) explained the meaning of research problem as: 
Any question that you want to answer and any assumption 
or assertion that you want to challenge or investigate can 
become a research problem or a research topic for your 
study. However, it is important to remember that not all 
questions can be transformed into research problems and 
some may prove to be extremely difficult to study.(p. 57) 
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That is to say, potential research questions may occur to us ona 
regular basis, but the process of formulating them in a 
meaningful way is not at all an easy task As a newcomer it might 
seem easy to formulate a problem but it requires considerable 
knowledge of both the subject area and research methodology. 
Once you examine a question more closely you will soon realize 
the complexity of formulating an idea into a problem which is 
researchable. According to Kerlinger (1986) “If one wants to 
solve a problem, one must generally know what the problem is. It 
can be said that a large part of the problem lies in knowing what 
one is trying to do”.(17) 


Selecting the Research Problem 

Ackoff (1961) emphasized the points which may be observed by a 

researcher in selecting a research problem as follows: 

(i) Subject which is overdone should not be normally chosen, for 
it will be a difficult task to throw any new light in such a Case. 

(ii) Controversial subject should not become the choice of an 
average researcher. 


(iii)Too narrow or too vague problems should be avoided. 

(iv)The subject selected for research should be familiar and 
feasible so that the related research material or sources of 
research are within one’s reach. 

(v) The importance of the subject, the qualifications and the 
training of a researcher, the costs involved, the time factor 
are few other criteria that must also be considered in 
selecting a problem. In other words, before the final selection 
of a problem is done, a researcher must ask himself the 
following questions: 

(a)Whether he is well equipped in terms of his background to 
carry out the research? 

(b) Whether the study falls within the budget he can afford? 

(c)Whether the necessary cooperation can be obtained from 
those who must participate in research as subjects? 
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(vi) The selection of a problem must be preceded by a 
preliminary study. This may not be necessary when the problem 
requires the conduct of a research closely similar to one that has 
already been done. But when the field of inquiry is relatively new 
and does not have available a set of well developed techniques, a 
brief feasibility study must always be undertaken 


Accordingly Kumar (2011) explained that, the objectives should 
be expressed in such a way that the wording clearly, completely 
and specifically communicates to your readers your intention. 
There is no-_ place for ambiguity, non-specificity or 
incompleteness, either in the wording of your objectives or in the 
ideas they communicate. 


2.9.3 Writing Objectives of the Study 

Kumar (2011) mentioned that, there are two types of objectives 
which are main objective and sub-objective. The main objective 
indicates the central thrust of your study whereas the sub- 
objectives identify the specific issues you propose to examine. 
The objectives of the study should be clearly stated and specific 
in nature. Each sub-objective should delineate only one issue. 
Use action-oriented verbs such as ‘to determine’, ‘to find out’ and 
‘to ascertain’ in formulating subobjectives, which should be 
numerically listed. 

Accordingly Kumar (2011) explained that, the objectives should 
be expressed in such a way that the wording clearly, completely 
and specifically communicates to your readers your intention. 
There is no-_ place for ambiguity, non-specificity or 
incompleteness, either in the wording of your objectives or in the 
ideas they communicate. 

2.9.4 Writing the Research Questions 


According to Bryman (2012) research question used to analyze 
and investigate a topic. It is written as a question and is 
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inquisitive in nature.A properly written question will be clear and 
concise. It should contain the topic being studied (purpose), the 
variable(s), and the population. The question must not be in a 
form of Yes/No. 


Three main types of questions 


1- Causal Questions - Compares two or more phenomena and 
determines if a relationship exists. Often called relationship 
research questions. 

2- Descriptive Questions - Seek to describe a phenomena and 
often study “how much”, “how often”, or “what is the 
change 

3- Comparative Questions - Aim to examine the difference 
between two or more groups in relation to one or more 
variables. The questions often begin with “What is the 
difference in...”. 


The type of research question will influence the research design. 
Once data has been collected, it will be analyzed and conclusions 
can be made. 


2.9.9 Writing Research Method. 


In both quantitative and qualitative research, the use of 
appropriate methods of participant sampling, study design, 
measures, and statistical analysis critically influences the study’s 
methodological soundness. Calfee and Valencia (2007) suggested 
that good methodology can be described by the two “Cs”—clean 
and clear. 


The soundness of the study hinges on clean methodology, 
that is, use of appropriate, valid, and unflawed methods of 
sampling and use of instruments, procedures, and analysis. In a 
clean study, Calfee and Valencia (2007) noted that the 
researcher ensures that 
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- sample variables are free of confounding influences (e.g., 
education is controlled for), 

- recruitment and sampling techniques are appropriate, 

- measures are reliable and valid for assessing the variables 
of interest, and 

- the statistical procedures are appropriate and sufficiently 
sophisticated to examine the data and are carried out 
appropriately. 


2.6 Criteria of Good Research 

According to Harold(1958) the criteria for a good research are 
the following: 

1. The purpose of the research should be clearly defined and 
common concepts be used. 

2. The research procedure used should be described in 
sufficient detail to permit another researcher to repeat the 
research for further advancement, keeping the continuity of what 
has already been attained. 

3. The procedural design of the research should be carefully 
planned to yield results that are as objective as possible. 

4. The researcher should report with complete frankness, 
flaws in procedural design and estimate their effects upon the 
findings. 

9. The analysis of data should be sufficiently adequate to 
reveal its significance and the methods of analysis used should 
be appropriate. The validity and reliability of the data should be 
checked carefully. 

6. Conclusions should be confined to those justified by the data 
of the research and limited to those for which the data provide 
an adequate basis. 

7. Greater confidence in research is warranted if the 
researcher is experienced, has a good reputation in research and 
is a person of integrity. 
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Bellenger and et al (1978) state the qualities of a good 

research as under: 
1. Good research is systematic: It means that research is 
structured with specified steps to be taken in a _ specified 
sequence in accordance with the well defined set of rules. 
Systematic characteristic of the research does not rule out 
creative thinking but it certainly does reject the use of guessing 
and intuition in arriving at conclusions. 
2. Good research is logical: This implies that research is 
guided by the rules of logical reasoning and the logical process 
of induction and deduction are of great value in carrying out 
research. Induction is the process of reasoning from a part to the 
whole whereas deduction is the process of reasoning from some 
premise to a conclusion which follows from that very premise. In 
fact, logical reasoning makes research more meaningful in the 
context of decision making. 
3. Good research is empirical: It implies that research is 
related basically to one or more aspects of a real situation and 
deals with concrete data that provides a basis for external 
validity to research results. 
4. Good research is replicable: This characteristic allows 
research results to be verified by replicating the study and 
thereby building a sound basis for decisions. 


2.7 Methods of Data Collection 

Generally, there are various procedures of collecting data. The 
main instruments that are used in researches consist of 
questionnaires, interviews and observations. 


2.7.1 Questionnaires 

Questionnaires are doubtless one of the primary sources of 
obtaining data in any research endeavor. However, the critical 
point is that when designing a questionnaire, the researcher 
should ensure that it is “valid, reliable and unambiguous” 
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(Richards & Schmidt, 2002,). On the whole, questionnaires can 
appear in three types: 

1-closed-ended (or structured) questionnaires 

2-open-ended (or unstructured) questionnaires 

3-a mixture of closed-ended and open-ended questionnaires. 

As a matter of fact, closed-ended questionnaires provide the 
inquirer with quantitative or numerical data and open-ended 
questionnaires with qualitative or text information. In this 
regard, Blaxter et al. (2006) divide questionnaires into “seven 
basic question types: quantity or information, category, list or 
multiple choice, scale, ranking, complex grid or table, and open- 
ended.” (p. 170) Generally, a questionnaire might make use of 
one or several types of these question forms. 

The fact is that each type of questionnaire has its own 
strengths and weaknesses. Seliger and Shohamy (1989) are of 
the opinion that closed-ended questionnaires are more efficient 
because of their ease of analysis. On the other hand, Gillham 
(2000) argues that “open questions can lead to a greater level of 
discovery.” (p. 5) He too admits the difficulty of analyzing open- 
ended questionnaires. In this regard, Alderson and Scott (1996) 
acknowledge the usefulness of qualitative data but state that, 
their open-ended nature made it more difficult to compare 
reports of discussions and interviews ... The important issue in 
open-ended questions is that the responses to these types of 
“questions will more accurately reflect what the respondent 
wants to say” (Nunan, 1999, p. 143). 

Therefore, it is better that any questionnaire include both closed- 
ended and openended questions to complement each other. 


It is safe to say that appropriately developed questionnaires 
have many advantages. The following statements are some of the 
advantages of the questionnaires (Seliger&Shohamy 1989; 
Robinson, 1991; Lynch, 1996; Nunan, 1999; Gillham, 2000; 
Brown, 2001). 
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- They are one of the efficient means of collecting data on a large- 
scale basis. 

- They can be sent simultaneously to a great number of people. 

- The inquirer can fairly easily gather data in field sites. 

- Respondents“ anonymity makes them to share information more 
easily. - When similar questions are administered 
simultaneously to a large number of people the acquired data 
are more identical, correct and standard. 

-They are a time-efficient way of collecting data from many 
people. 

-Closed-ended questionnaires can easily be analyzed in a 
straightforward way. 

- They are cost-efficient. 

On the other hand, questionnaires have some disadvantages 

which should be kept in mind whenever and wherever they are 

used (Gillham, 2000; Brown, 2001). 

- Sometimes the answers are inaccurate and questionable. 

- There is usually low return rate when sent by post or email. 

-Ambiguity and unclearness of some questions might lead to 
inaccurate and unrelated responses. 

- Some questions may cause misunderstanding. 

-Wording of the questions might affect the respondents“ 
responses. 


In general, there are different ways of administering 
questionnaires which each one has its own advantages and 
disadvantages. For instance, whenever the respondents are not 
within the reach of the evaluator, they might be sent by post. 
However, the return rate of this procedure is rather low. They 
can also be sent over internet. In this procedure the return rate 
is a little higher than by post because it is easier for the 
respondents to return them. Moreover, they might be 
administered through the telephone. In this procedure the 
respondent is rather obliged to answer the questions. Finally, 
they can be administered face-to-face. In this procedure too the 
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respondents are relatively compelled to answer the questions. So 
that the return rate is high and any ambiguous question can be 
Clarified on the spot by the researcher (Gillham, 2000). 


On the other hand, Brown (2001) divides administering 
questionnaires into two methods. The first one is the self- 
administered questionnaire which is usually mailed out to the 
indented respondents. This procedure has some major defects. 
That is, the respondents usually hardly return the questionnaire. 
Also, if any misunderstandings arise, or if there be any vague 
questions, the researcher is not available to clarify them. Finally, 
the researcher has no idea how the questions were answered. 
The second type is the group administered questionnaire. In this 
procedure the questionnaire “is administered to the groups of 
individuals all at one time and place ...” (ibid). It is believed that 
this method of administering the questionnaire is more 
preferable than the self-administered one. That is, the return rate 
is high, the researcher is present to explain any unclear 
questions and the researcher knows the conditions under which 
the questionnaires were filled out. 


2.7.2 Interviews 

Burns (1999) contends that “Interviews are a popular and 
widely used means of collecting qualitative data.”( p. 118). To 
this end, the researcher wants to get firsthand information 
directly from some knowledgeable informants. The inquirer 
intends “to obtain a special kind of information” (Merriam, 1998, 
p. 71) and investigates for himself/herself what is going on in the 
respondents“ mind. The point is that the researcher cannot 
observe the informants“ feelings and _ thinking, so _ that 
interviewing is a key to understand what and how people 
perceive and “interpret the world around them” (ibid: 72). In this 
juncture, Flick (2006) adds that the purpose of interview “is to 
reveal existing knowledge in a way that can be expressed in the 
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form of answers and so become accessible to interpretation.” (, p. 
160) 
In general, interview can be conducted in two forms: 
person-to-person and group or collective formats. Merriam 
(1998) believes that both of these forms of interview are a kind of 
goal oriented conversation. On the whole, Johnson and Turner 
(2003) list the strengths of the interview encounter as follows: 
-Good for measuring attitudes and most other content of 
interest. 

- Allow probing by the interview. 

- Can provide in-depth information. 

- Allow good interpretative validity. 

- Very quick turnaround for telephone interviews. 

- Moderately high measurement validity for well-constructed and 
well-tested interview protocols. 


Relatively high response rates often attainable. 

- Useful for exploration and confirmation. 

Weaknesses: 

- In-person interviews expensive and time-consuming. 

- Perceived anonymity by respondents possibly low. 

- Data analysis sometimes time-consuming for open-ended items. 
There are several different types of interviews. The decision 

to choose one over another depends on the purpose of the 

research, the type of data, phenomenon under study, etc. 

Merriam (1998) asserts that our choice rests on determining the 

amount of structure desired. Patton (1990, p. 288-9) divides 

interviews into four major types: 

- Informal conversation interview 

- Interview guide approach 

- Structured open-ended interview 

- Closed, fixed response interviews 


The informal conversation interview is usually conducted 
without any predetermined questions and without any order. The 
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questions emerge from the natural flow of conversation. This 
type of interview is exploratory in nature and indeed difficult for 
the new researchers. At the other end of the continuum is the 
structured open-ended interview. In this type of interview the 
questions are predetermined with almost fixed order. However, 
this form of interview is too rigid and adhering to predetermined 
questions may not allow you to access participants“ perspectives 
and understandings of the world (Merriam, 1998). Also Fraenkel 
and Wallen ( 2003) explained that the closed or fixed response 
interview is similar to a closed-ended questionnaire in which the 
respondent only answers the interviewer’s questions in a fixed 
format and order. In fact, the respondent is barely free to 
express himself/herself. This type of interviewing is_ too 
mechanistic and bores the interviewee. However, at mid position 
on the continuum is the interview guide approach. In this form of 
interview, the topics and questions are specified but they can be 
reworded in any sequence based on the situation. One of the 
advantages of the interview guide approach is that the collected 
information can later be compared and contrasted. In this 
approach data collection is rather systematic and conversational. 

Furthermore, interviews can often be specified based on the 
amount of control that the inquirer exercises over the 
conversation. In this juncture, Burns (1999) presents three types 
of interviews: structured, semi-structured and unstructured. 


It can be argued that Patton’s (1990) and Burns’ (1999) 
proposals are relatively similar. However, Patton’s list contains 
one more option. These two types of interviews can be illustrated 
as follows: 


Patton Burns 
Informal conversational Unstructured 
interview 
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Interview guide approach semi structured 


Structured open-ended Structured 
interview 


Closed, fixed response 
interview 


Clearly, the most preferred type of interview is the semi- 
structured interview guide approach. This type of interview is 
flexible and allows the interviewee to provide more information 
than the other ones. This form of interview is neither too rigid 
nor too open. It is a moderate form in which a great amount of 
data can be elicited from the interviewee. 

The important issue in any interview encounter is the type 
of the questions that are asked. The interviewer can prepare 
questions according to the focus of the study. In order to obtain 
more relevant data from the interviewee, the researcher ought to 
ask good questions. To this end, Flick (2006) proposes that “the 
different types of questions allow the researchers to deal more 
explicitly with the presuppositions they bring to the interview in 
relation to aspects of the interview.”( p. 160). Furthermore, in 
order to obtain more data, the interviewer should use familiar 
language. Fraenkel and Wallen (2003) believe that technical 
jargons can be used in the scientific circles and the interviewer 
should use ordinary everyday language during the interview 
process. Merriam (1998) cautions against using the following 
type of questions: 

- Multiple questions (e.g. How do you feel about the instructors 
and classes?) 

- Leading questions (e.g. What emotional problems have you 
had since leaving your job?) 

- Yes-or-no questions (e.g. Has returning to school been 
difficult?) 

Generally, multiple questions confuse the respondents. Merriam 

(ibid, 78-9) points out that “Leading questions reveal a bias or an 
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assumption that the researcher is making, which may not be held 
by the participants. These set the respondent up to accept the 
researcher’s point of view.” Finally, the yes-or-no questions 
hardly provide any useful and relevant information. 

The researcher should in the mean time try to find out some 
knowledgeable and appropriate informants. In order to obtain 
more valid and reliable information, the interviewer should select 
the respondents more carefully. There are different ways of 
identifying suitable informants. First of all, the researcher can 
find a knowledgeable person based on his/her experience and on- 
site observations. The second way is asking other participants to 
introduce a reliable informant. Finally, the person being 
introduced can also be asked to introduce other key informants 
in the field. 

In any interview endeavor the interviewer should explain to the 

respondents the purpose of the interview. Flick (2006) states that 

you should attempt “to create a good atmosphere in the 

interview and to give room to your interviewees to open up.” (p. 

169) The interviewer should try to consider the following points 

during the interview process (Merriam, 1998; Fraenkel&Wallen, 

2003; Johnson & Turner, 2003; Flick, 2006): 

- The interviewees should be provided with scope to express 
their opinions. 

- The interviewer should be nonjudgmental and neutral during 
the interview. 

- The interviewer should be_ respectful, natural and 
nonthreatening. 

- The interviewer should create rapport. 

- The interviewer should not interrupt. 

Generally, the interview can be recorded in three ways 
(Merriam, 1998). The first method is to tape record the 
interview. The second way is to take notes. In this method the 
interviewer manages to write the important points during the 
interview process. The final method is to attempt to write down 
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every detail of the interview immediately after the interview. This 
method of recording data is not recommended because it is 
difficult and rather an incorrect and inaccurate way of collecting 
information. 


2.7.3 Observations 

Observation is a preplanned research tool which is carried 
out purposefully to serve research questions and objectives. 
When using this method, the researcher observes the “classroom 
interactions and events, as they actually occur” (Burns, 1999,( p. 
80). Flick (2006) also contends that observation “is an attempt to 
observe events as they naturally occur.” (p. 219). More 
importantly, observation enables the researcher to combine it 
with questionnaires and interviews to collect “relatively objective 
firsthand information” (Johnson & Turner, 2003, p. 314). To this 
end, Merriam (1998) believes that observation is a kind of data 
triangulation in order to substantiate the findings. In this regard, 
Fraenkel and Wallen (2003) state that the observers study the 
subjective factors objectively. However, Nation (1997) asserts 
that the researchers try to study the “representations of behavior 
rather than the behavior itself.” (p. 276) 

Certainly, like every other research instrument, observation 
has its own strengths and weaknesses. Observational data 
represent a firsthand picture of the events, is carried out in a 
natural field setting and enable the researcher to obtain 
contextual factors. However, analyzing observational data is 
time-consuming, observing large population is difficult, there is 
the possibility of observer bias, reactivity and investigator effects 
on the students and instructors, etc. On the whole, in order to 
carry out observation, the observers need to determine the 
setting. Then, they should identify what to be documented. Next, 
the inquirers ought to gain “an initial, general presentation of the 
field” (Flick, 2006). After that, the researchers might attempt to 
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conduct focused and selected observations which are pertinent to 
the research objectives and questions. 

In the main, observation can take place through two 
methods: nonparticipant and participant. In nonparticipant 
observation, the observer only watches and records the 
Classroom activities without any involvement. Burns (1999) 
expresses that the inquirer’s goal “is to remain aloof and distant 
and to have little or no contact with the subjects of the research.” 
(p. 82). Also, Fraenkel and Wallen (2003) confirm that 
researchers do not participate in the activity being observed but 
rather sit on the sidelines and watch. 

However, in participant observation the observers enter the 
classroom and integrate with the students directly. Burns (1999, 
p. 82) is of the opinion that “The researcher becomes a member 
of the context and participates in its culture and activities.” In 
this regard, Flick (2006, p. 220) emphasizes that the observers 
“dive headlong into the field.” Nevertheless, participant 
observation has attracted some criticism in the field. For 
instance, Merriam (1998) notes that the researcher loses sight of 
the students and their activities. The observer becomes too much 
involved in the classroom processes which consequently cannot 
concentrate on selected behaviors and activities. 

In this process the crucial issue is what to be observed. It is 
clear that several classes cannot be observed at a short period of 
time. Therefore, the researcher must be selective and choose 
randomly in order to maintain the representativeness criterion. 
Inside the classroom the observer must pay particular attention 
to details in order to record them objectively without personal 
bias. Fraenkel and Wallen (2003) propose two types of 
observations: narrow focus and broad focus observations. 
Narrow focus observation usually concentrates on a single 
element and broad focus on an overall picture of what is 
happening in the classroom. In this regard, there are several 
factors which determine and influence what should be observed. 
These factors involve the observer’s goal, the research 
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objectives, research questions, the inquirer’s field of study, 
practical issues, researcher’s personal impressions, the topic 
under study and so on. Therefore, according to these 
considerations the researcher can select and observe the 
classroom setting, the students’ and instructors’ activities and 
behaviors, etc. In the main, the observer can either enter the 
class and observe what is happening or prepare a checklist of 
activities and tick accordingly. To implement the latter option, 
Ross (1996) sets forth four categories of classroom activities: 
“student activities, sources of input to students, student behavior 
and the distribution of classroom time.” (p. 173) 

The next essential point in the observational process is the 
amount of time spent on observation. Almost often the duration 
of observation depends on the research objectives and questions. 
To this end, Merriam (1998) maintains that there is no ideal 
amount of time to spend observing. In this regard, Fraenkel and 
Wallen (2003) distinguish between single observation of limited 
duration and multiple observations. Mainly, it is clear that the 
more time spent observing, the better and reliable information 
can be obtained. Flick (2006) emphasizes that “How far this aim 
can be fulfilled remains doubtful.” (p. 219) 

One of the main drawbacks of the observation is the 
reactivity problem. That is, the students react differently because 
of the researcher’s presence in the classroom. To overcome this 
problem, Johnson and Turner (2003) suggest that reactivity may 
decrease significantly after the researcher has been observing 
for a while. The point is that at the first session the observers had 
better not record or take notes. That is, they should only sit and 
observe and let,Fraenkel and Wallen( 2003) explained that the 
students become accustomed to their presence and go about 
their usual activities. Therefore, it is preferable that the 
observers begin to focus on the classroom, students and 
instructors , activities and behaviors from the second and third 
sessions onwards. 
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One more problem in the observation process is the 
Observer bias. That is, the researchers’ viewpoints and 
backgrounds may considerably affect what they see. The 
observers are human beings and possess some peculiarities 
which have a tremendous effect on how they observe. Therefore, 
it is imperative that the observers try hard to remain 
nonjudgmental and control their biases (Fraenkel&Wallen, 
2003). 

The final issue in the observation process is the recording of 
information: Merriam (1998) said “This written account of the 
observation constitutes field notes’(p. 104). Therefore, the 
observers should attempt to write down their observations either 
during or soon after the end of the class, i.e. the sooner the 
better. Johnson and Turner (2003) identify that the researchers 
had better take extensive field notes during and after the 
observation sessions. The inquirers should prepare an 
appropriate form and put the information in it. In this regard, 
Nation (1997) adheres to designing a suitable data sheet. 


2.8 The Sample Techniques 


The process of choosing actual data sources from a larger 
set of possibilities. This overall process actually consists of two 
related elements: (1) defining the full set of possible data sources 
—which is generally termed the POPULATION, and (2) selecting 
a specific SAMPLE of data sources from that population. In other 
words, it is the procedure through which the researcher picks 
out, from a set of units that make up the object of study (the 
population), a limited number of cases (sample) chosen according 
to criteria that enable the results obtained by studying the 
sample to be_ extrapolated to the whole _ population. 
(Tavakoli, 2012) 

Best and Kahn (2006) mentioned that, sampling procedures can 
be divided into two groups: (1) scientifically sound PROBABILITY 
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SAMPLING, which involves complex and expensive procedures 
that are usually well beyond the means of applied linguists, and 
(2) NON-PROBABILITY SAMPLING, which consists of a number 
of strategies that try to achieve a tradeoff, that is, a reasonably 
representative sample using resources that are within the means 
of the ordinary researcher. 


2.8.1 Steps in Sample Techniques 

Developing a sampling design, the researcher must pay attention 
to the following points which have been highlighted by 
Cothari(2004) 


1- Type of universe: The universe can be finite or infinite. In 
finite universe the number of items is certain, but in case of 
an infinite universe the number of items is infinite, i.e., we 
cannot have any idea about the total number of items. The 
population of a city, the number of workers in a factory and 
the like are examples of finite universes, whereas the 
number of stars in the sky, listeners of a specific radio 
programme, throwing of a dice etc. are examples of infinite 
universes. 

Sampling unit: Sampling unit may be a geographical one 
such as state, district, village, etc., or a construction unit 
such as house, flat, etc., or it may be a social unit such as 
family, club, school, etc., or it may be an individual. The 
researcher will have to decide one or more of such units 
that he has to select for his study. 

Source list: It is also known as ‘sampling frame’ from 
which sample is to be drawn. It contains the names of all 
items of a universe (in case of finite universe only). If source 
list is not available, researcher has to prepare it. Such a list 
should be comprehensive, correct, reliable and appropriate. 
It is extremely important for the source list to be as 
representative of the population as possible. 
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4- Size of sample: This refers to the number of items to be 
selected from the universe to constitute a sample. 

o- Parameters of interest: In determining the sample design, 
one must consider the question of the specific population 
parameters which are of interest. 

6- Budgetary constraint: Cost considerations, from practical 
point of view, have a major impact upon decisions relating 
to not only the size of the sample but also to the type of 
sample. This fact can even lead to the use of a non- 
probability sample. 

7- Sampling procedure: Finally, the researcher must decide 
the type of sample he will use i.e., he must decide about the 
technique to be used in selecting the items for the sample. 


2.8.2 Characteristics of a good sample Techniques 
Kothari (2004) stated that the characteristics of a good sample 
design are: Sample design must result in a truly representative 
sample, sample design must be such which results in a small 
sampling error, sample design must be viable in the context of 
funds available for the research study, sample design must be 
such so that systematic bias can be controlled in a better way 
and sample should be such that the results of the sample study 
can be applied, in general, for the universe with a reasonable 
level of confidence. 


2.9 Challenges Encountered by Researchers 
According to Kothari (2004) researchers, particularly those 
engaged in empirical research, are facing several challenges. 
Some of the important challenges are as follows: 

1- The lack of a scientific training in the methodology of 
research is a great impediment for researchers. Many 
researchers take a leap in the dark without knowing 
research methods. Most of the work, which goes in the 
name of research is not methodologically sound. Research 
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to many researchers and even to their guides, is mostly a 
scissor and paste job without any insight shed on the 
collated materials. The consequence is obvious, viz., the 
research results, quite often, do not reflect the reality or 
realities. Thus, a systematic study of research methodology 
is an urgent necessity. Before undertaking research 
projects, researchers should be well equipped with all the 
methodological aspects. As such, efforts should be made to 
provide short duration intensive courses for meeting this 
requirement. 
Research studies overlapping one another are undertaken 
quite often for want of adequate information. This results in 
duplication and fritters away resources. This problem can 
be solved by proper compilation and revision, at regular 
intervals, of a list of subjects on which and the places where 
the research is going on. Due attention should be given 
toward identification of research problems in various 
disciplines of applied science which are of immediate 
concern to the industries. 
3-. Many researchers face the difficulty of adequate and 
timely secretarial assistance, including computerial 
assistance. This causes unnecessary delays in the 
completion of research studies. All possible efforts be made 
in this direction so that efficient secretarial assistance is 
made available to researchers and that too well in time. 
Library management and functioning is not satisfactory at 
many places and much of the time and energy of 
researchers are spent in tracing out the books, journals, 
reports, etc., rather than in tracing out relevant material 
from them. 
o- There may, at times, take place the problem of 
conceptualization and also problems relating to the process 
of data collection and related things. 
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2.10 Previous Studies 


Professionalize Sudanese Teachers’ Conception of Work 
through Action Research 
Dr. Ishraga Bashir 


Faculty of Arts, English Language Department, AlNeelin 
University 


Bashir (2010) highlighted that teacher action research is in the 
emergent stages in Sudanese schools and needs to be well 
disseminated and actively supported from the Ministry of 
education. Although the teacher-as-researcher movement has 
been in existence for some twenty years, there is a reason to 
think that the majority if not all, of Sudanese class teachers 
remain uninvolved. What lies behind their reluctance? This paper 
looks at the complexities in the role of a teacher engaging in 
action research. This includes the need to explore further the 
principles and practice of action research. This study puts 
forward explanations in four main areas: teachers’ perception of 
action research; teachers' professional status, teachers’ 
confidence, and teachers' difficulty engaging in action research. 
For this purpose a workshop was held and representatives from 
seven Universities and 25 school teachers participated in a 
thorough discussion and further investigation was carried out 
based on the workshop discussion. The data was analyzed 
statistically and the results showed that the Sudanese teachers 
have no idea about action research it is not part of their culture 
as well as the institutions culture. Teachers are reluctant to do 
an action research and that due to the lack of knowledge which 
was an important factor. Teachers are not certain about the 
adequacy of doing an action research. There are other factors 
such as time and the over load. Based on these findings 
recommendations are drawn, it is suggested that classroom 
teaching is an all demanding and all-involving task which is 
excluding of an activity as exacting as research. However, it is 
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argued that with appropriate support more teachers may become 
involved in an action research. 

Bashir’s study was about action research. That is to say; the role 
of teachers engaging in actions research , but my study is about 
the challenges that face master students in conducting the 
introductory chapter. 


Case Study as a Research Method ZaidahZainal 

Faculty of Management and Human Resource Development, 
Universiti Teknologi Malaysia 

Zainal(2007)found that Although case study methods remain a 
controversial approach to data collection, they are widely 
recognized in many social science studies especially when in- 
depth explanations of a social behaviour are sought after. This 
article, therefore, discusses several aspects of case studies as a 
research method. These include the design and categories of 
case studies and how their robustness can be achieved. It also 
explores on the advantages and disadvantages of case study as a 
research method. As an alternative to quantitative or qualitative 
research, case studies can be a practical solution when a big 
sample population is difficult to obtain. Although case studies 
have various advantages, in that they present data of real-life 
situations and they provide better insights into the detailed 
behaviours of the subjects of interest, they are also criticised for 
their inability to generalise their results. 

Case study method has always been criticised for its lack of 
rigour and the tendency for a researcher to have a biased 
interpretation of the data. Grounds for establishing reliability 
and generality are also subjected to scepticism when a small 
sampling is deployed. Often time, case study research is 
dismissed as useful only as an exploratory tool. Despite these 
criticisms, researchers continue to deploy the case study method 
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particularly in studies of real-life situations governing social 
issues and problems. 


Integrating Quantitative and Qualitative Research: how is 
it done? 


Alan Bryman ,University of Letcester 


Bryman (2006) seeks to move beyond typologies of the ways in 
which quantitative and qualitative research are integrated to an 
examination of the ways that they are combined in practice. The 
articles is based on a content analysis of 232 social science 
articles in which the two are combined. An examination of 
research methods and research designs employed suggests that 
on the quantitative side structured interview and questionnaire 
research within a cross-sectional design tends to predominant, 
while on the qualitative side the semi-structured interview within 
a cross-sectional design tends to predominant. An examination of 
the rationales that are given for employing a mixed-methods 
research approach and the ways it is used in practice indicates 
that the two do not always correspond. 
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On the other hand, my study is based on a content analysis of 25 
master of art theses in which 19 researches about applied 
linguistics and 6 researches about literature. 


Learning of Quantitative Research Methods - University 
Students’ views, motivation and difficulties in learning by 
Mari Murtonen (2005) 


Faculty of Education, University of Turku 
The aim of this dissertation was to study the difficulties that 
some students of education, psychology and social science 
experience in their quantitative research courses at university. 
The problem is approached from the perspectives of anxiety 
studies, studies on conceptions and beliefs, orientations in 
learning situations and theories of conceptual change. 
In Study I, it was found that research, especially quantitative 
methods and statistics, appeared to be more difficult for 
education and sociology students to learn than other academic 
subjects, for example their major subject studies and language 
studies. The students reported difficulties with superficial 
teaching, linking theory with practice, unfamiliarity with and 
difficulty of concepts and content, constituting an integrated 
picture of the parts of scientific research in order to really 
understand it, and negative attitude toward these studies 

By selecting less and more advanced students with the 
questionnaires developed on the basis of Study I, it was found in 
Case Study II that anxious students’ concept map of research, 
drawn in an interview situation, was more fragmented than the 
concept maps of less anxious students and experts. On the basis 
of Case Study II, it could be hypothesised that difficulties 
experienced are connected to students’ content knowledge. 
It is often assumed that the difficulties experienced in the 
learning of quantitative methods and statistics could reflect 
earlier bad experiences with learning of mathematics. Study III 


PR 


revealed that the high school mathematics grade was only partly 
associated with difficulties experienced. A belief in one’s low 
ability in mathematical subjects was connected to other 
difficulties experienced in the learning of research, so there is a 
mathematical factor involved in difficulties in learning of 
quantitative methods. Difficulties experienced were not related 
to success in university statistics or research courses, as has also 
been shown in previous studies. 

In Study IV, different views on research methods were found in 
Finland and USA with regard to students’ appreciation of 
quantitative, qualitative, empirical and theoretical methods. 
Students could be said to have different research orientations 
toward methods, meaning a combination of appreciations of, and 
readiness to use certain methods. Some of the students had a 
dichotic attitude toward quantitative and qualitative methods; 
they seemed to “choose their side” between these methods. In 
both countries, a negative research orientation toward 
quantitative methods was found which was associated with a 
positive view on qualitative methods. This qualitative research 
orientation was connected in some Finnish students with 
difficulties in learning of quantitative methods. When asked 
about difficulties experienced in learning of quantitative 
methods, 58% of the Finnish students and 21% of the US 
students reported such difficulties. 

Study V looked at students’ views on the need for research skills 
in their future working life in comparison to their motivational 
and learning orientations and difficulties experienced in learning 
of quantitative methods. It was found that in both Finland and 
the U.S.A., the students who were not convinced that they would 
need research skills in their future work, were less task- and 
deeporiented in their study situations, and experienced more 
problems with learning than the students who agreed that they 
would need research skills. 

Together, these five studies showed that students’ difficulties 
experienced in quantitative methods courses, research 
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orientations and motivational factors, do constitute an 
interconnected web that may also have implications for content 
learning and to students’ views of the importance of research 
skills for their future work. 


Difficulties Experienced by Education and _ Sociology 
Students in Quantitative 

Methods Courses, Studies in Higher 

Education Murtonen, M., and Lehtinen, E. 

Murtonen and Lehtinen (2003) describe the difficulties 
experienced by education and sociology university students (N = 
34) in their learning of quantitative methods. The two groups did 
not express different types or amounts of experiences of 
difficulty. First, students were asked to rate different academic 
subjects on the basis of their difficulty within a dimensional field. 
It was found that statistics and quantitative methods were 
experienced as more difficult than other domains, such as 
qualitative methods and the students’ main subject. Overall, it 
seems that students tended to polarize the academic subjects 
into "easier" language, major and qualitative subjects, and to 
"harder" mathematical, statistical and quantitative subjects. 
Second, the students were asked to answer open-ended 
questions concerning the most difficult aspects of methodology 
courses and the reasons for their difficulties. Five main 
categories of reasons for difficulties were established: 1) 
Superficial teaching, 2) Linking theory with practice, 3) 
Unfamiliarity with and difficulty of concepts and content, 4) 
Constituting an integrated picture of the parts of scientific 
research in order to really understand it, and 5) Negative 
attitude toward these studies. Students’ spontaneous answers to 
open-ended questions showed that they had problems with the 
basic understanding of methodology. The students who gave high 
ratings for the difficulty of statistical and quantitative subjects in 
the dimensional field task cited teaching most frequently as the 
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reason for difficulties. Those students who did not have many 
problems in statistical and quantitative subjects, but who still 
had more trouble with them in comparison to major subject 
studies, mentioned negative attitude as the main reason for 
difficulties. The difficulties in methods studies are not necessarily 
related to overall study difficulties. A group that experienced 
quantitative methods and related subjects as more difficult than 
the other groups did not experience qualitative methods, major 
subject studies or foreign languages as difficult. 

The last two previous studies are about quantitative research, 
but this study is qualitative study. 


The Use of Qualitative Content Analysis in Case Study 
Research 


Florian Kohlbacher2006 


Kohlbacher (2006) explored and discussed the possibilities of 
applying qualitative content analysis as a (text) interpretation 
method in case study research. First, case study research as a 
research strategy within qualitative social research is briefly 
presented. Then, a basic introduction to (qualitative) content 
analysis as an interpretation method for qualitative interviews 
and other data material is given. Finally the use of qualitative 
content analysis for developing case studies is examined and 
evaluated. The author argues in favor of both case study 
research as a research strategy and qualitative content analysis 
as a method of examination of data material and seeks to 
encourage the integration of qualitative content analysis into the 
data analysis in case study research. 


Integrating Quantitative and Qualitative Data in Mixed 
Methods Research—Challenges and Benefits Sami Almalki 
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English Language Centre, Taif University, Taif, Saudi 
Arabia 


Almalkil (2016)investigated about the _ integration of 
quantitative and qualitative data in mixed methods research and 
whether, in spite of its challenges, it can be of positive benefit to 
many investigative studies. The paper introduces the topic, 
defines the terms with which this subject deals and undertakes a 
literature review to outline the challenges and benefits of 
employing this approach to research. The specific terms 
research, educational research, research methodologies and 
methods, research design, quantitative approaches, qualitative 
approaches and mixed methods approaches are all defined. 
Mixed methods approaches are outlined in terms of their 
Challenges and benefits, with the researcher offering a personal 
Opinion in conclusion to the paper. The conclusion that was 
drawn was that provided that mixed methods research was a 
suitable approach to any given project, its use would yield 
positive benefits, in that the use of differing approaches has the 
potential to provide a greater depth and breadth of information 
which is not possible utilizing singular approaches in isolation. In 
spite of its time-consuming nature, and the suspicion with which 
some quarters of academia still regard mixed methods research, 
it does afford opportunities for researchers to have an informed 
conversation or debate involving information that is generated by 
both quantitative and qualitative collection methods. 
Furthermore, evidence would suggest that, rather than 
restricting the opportunities for research by only utilizing either 
qualitative or quantitative methods, a mixed methods approach 
provides researchers with a greater scope to _ investigate 
educational issues using both words and numbers, to the benefit 
of educational establishments and society as a whole. 


Challenges being Experienced by Undergraduate Students 
in Conducting Research in Open and Distance Learning 
Faculty of Arts and Education of the Zimbabwe Open University, 
Tichaona Mapolisa and Onias Mafa 

Mapolisa and Mafa examined challenges that undergraduate 
students face in conducting research in Harare and Bulawayo 
regions of the Zimbabwe Open University (ZOU). This has been 
motivated by the realisation that, a good number of postgraduate 
students encounter challenges when conducting research. It is 
therefore imperative that the causes of such challenges be 
identified and addressed. In our view, the undergraduate level is 
a fertile ground for such an investigation. The paper makes use 
of descriptive surveys, focus group discussions and document 
analysis. Random sampling shall be used for descriptive surveys, 
while purposive sampling shall be employed for focus group 
discussions, which shall be conducted in ZOU’s Harare and 
Bulawayo Regions. Document analysis will entail reviewing 
undergraduate research projects that are in the university’s 
regional libraries. Analysis of project markers’ comments will be 
made.Forty five Bachelor of Education (Educational 
Management) students filled in the questionnaire. Research data 
were analysed and interpreted thematically. The study came up 
with three categories of some of the challenges. that 
undergraduate students in the studied regions of the ZOU 
experience in their conduct of research. They comprised tutor, 
student and tutor- related challenges. In connection with tutor- 
related challenges that were associated with lack of research 
interest and experience, tutor absence from work and failure to 
return to work promptly. Critical student-related challenges were 
lack of money, time, library resources and family problems. All 
institution-related challenges (lack of internet facilities, lack of 
research-related courses, lack of library resources, and lack of 
computer literacy and lack of workshops) negatively impacted on 
the studied students’ capacities to conduct research. 
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Chapter Three 
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Research Methods and Design 


3.1 Introduction 


This chapter represents the research process and design which 
include the data collection method and instrument, data analysis, 
target population and sample, pilot interview and methods to 
ensure trustworthiness. According to Botes (1995), these are 
collectively referred to as research design. Justification is also 
given for the particular methods or strategies employed in this 
study. 


3.2 Research Design 

The present study is descriptive cross-sectional qualitative 
research design in the challenges which face MA students in 
formulating the introductory research chapter. The researcher 
employed a qualitative research design and method to collect the 
data . 

Research design is defined as the clearly defined structures 
within which the study is implemented (Burns and Grove 2001). 
A descriptive cross sectional, qualitative ,and contextual design 
was followed using the phenomenological method to explore the 
lived experiences of MA supervisors and to analyze MA theses at 
Alneelain University .The richness and depth of the description 
gained from aé qualitative approach, provides a_ unique 
appreciation of the reality of the experience (Munhall 2001). 
Qualitative research emphasizes the dynamic, holistic and 
individual aspects of the human experience, and attempts to 
capture those experiences in their entirety, within the context of 
those experiencing them (Polit&® Beck 2004; Streubert& 
Carpenter 1999). The researcher chose to follow a qualitative 
research process to explore the experiences of supervisors and 
to analyze MA researches. 

Through this approach, it was possible for the researcher to 
deeply engage and interact with the supervisors through 
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phenomenological interview, and rich data was generated on MA 
students’ thesis. 

Descriptive research involves direct exploration, analysis and 
description of the particular phenomena, as free as possible from 
unexplained presuppositions, aiming at maximum _ intuitive 
presentation (Streubert& Carpenter 1999). Descriptive studies 
are used to document the phenomenon of interest in the real 
situation (Marshall &Rossman 1995:41). The analyses of MA 
thesis are described and recommendations for the improvement 
on the content and form in introductory research chapter are 
proposed. 

Botes (1995) describes contextual research as findings valid 
within the time space and value context in which the study is 
being done. This study therefore, focused on the challenges in 
formulating the introductory research chapter at Alneelain 
University, College of Graduate Studies, English Language 
department. 

The phenomenological method was chosen in order to describe 
experiences of supervisors. The phenomenological research 
method was used to conduct this study, as it provides the 
opportunity for the supervisors to share their experiences with 
the researcher, without imposing views of the researcher. 
Phenomenology emphasizes descriptions of the phenomena as 
consciously experienced, without theories about their causal 
explanation and as free as_ possible from unexplained 
preconceptions and presuppositions (Streubert& Carpenter 
1999). 


3.3 Target Group 

Master of Art theses, which were finished at Alneelain 
University ,College of Graduate Studies, Department of English, 
were targeted for participation in this study, as they had already 
been finished. In addition to that, 4 supervisors have been 
interviewed about the phenomenon under investigation. 
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3.4 Sampling 

A purposive sampling technique was used in this study. Creswell 
(2007) states that purposive sampling refers to selection of sites 
or participants that will best help the researcher understand the 
problem and the research question, they must be willing to 
reflect on and share this knowledge. MA Students’ researches 
were found to be the best source of rich and valuable information 
regarding their experiences after they did their thesis .The 
researches were selected based on particular knowledge of the 
phenomenon. 

The researcher analyzed twenty-five Master of Art theses 
(between the years 2010-2015) which have been completed at 
Faculty of Graduate studies English Language Department, 
nineteen researches were about applied linguistics whereas six 
researches about English literature. The total of participants in 
the interview were four supervisors, and at that stage, data 
saturation appeared to have been reached. Participants were not 
requested to give written consent for the interviews to be audio 
taped, but the researcher told them that the interview is 
recorded. 


3.5 Sampling Criteria 

According to Burns and Grove (2001) the sampling criteria are 
the characteristics essential to the membership of the target 
population. These criteria are the characteristics that delimit the 
population of interest. 

For this study the inclusion criteria were: 

e The target sample consists of 25 masters theses conducted 
at Alneelain University as part of the Master Programme 
requirements in the .Faculty of Graduate Studies English 
Language Department, whether the research is _ in 
linguistics or in literature. 
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e The supervisors are inclusive sample (4) as they are the 
professors who supervise the same MA _ students at 
Alneelain University. 


3.6 Procedures 

Brown (1988) explained that procedures refer to a subsection in 
the method section of a research which tells the readers exactly 
how the materials and instruments were used. The answers to 
these questions and many other potential questions should make 
it possible for the readers to understand exactly how the study 
was conducted. Thus, the researcher in this section explains the 
research’s setting, method of data collection, preparation for the 
document analysis and interview. 


3.6.1 Setting 

The researcher had agreed to meet with supervisors at a suitable 
venue and time convenient to them. The interviews were 
conducted in the supervisors’ office. 


3.6.2 Methods of Data Collection 

Burns and Grove (2001) said that “data collection is the process 
of selecting participants and gathering data from _ these 
participants.” (p.460) 

The researcher uses document analysis (25 MA thesis) and 
unstructured interview (with 4 MA supervisors) as tools for 
collecting the data. 

Interviews are also regarded as the best way for exploring and 
gathering experiential narrative material, that may serve as a 
resource for developing a richer and deeper understanding of a 
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human phenomenon (Munhall 2001; Streubert& Carpenter 
1999). Furthermore, interview methods were accepted as valid 
methods for studying experiences and perceptions of MA 
supervisors. For this study, unstructured interviews yielded rich 
data, as participants were able to raise their views without the 
influence of the researcher. 


3.6.3 Preparation for the Document Analysis 

Ary et al. (2010) explained that documents constitute the basis 
for most qualitative research. Document analysis can be of 
written or text based artifacts (textbooks, novels, journals, 
researches, logs, announcements, policy statements, 
newspapers, transcripts, etc.). In addition to that, Given(2008) 
highlighted that document analysis includes primary data 
(collected by the researcher) or secondary data (collected and 
archived or published by others). Thus, in this study the 
researcher uses both primary data which is the interviews with 4 
supervisors as well as the secondary data which is 25 MA theses. 
The researcher takes a permission from the Department of 
English to copy the researches from the library. Based on the 
permission, the researcher visits the library and photocopies 25 
master theses, 19 researches about applied linguistics and 6 
researches about literature. 


3.6.4 Preparation for the Interview 

The researcher had met with individual MA supervisors at their 
offices. The purpose of this contact session was to introduce the 
research topic to the supervisors., establish rapport with MA 
supervisors, clear up any questions, obtain consent for 
participation and permission to tape record the interviews. The 
researcher had then agreed with those who were willing to 
participate, on the venue and time for the interviews. A writing 
pad, pen and tape recorder were also prepared in advance. 
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The researcher used communication skills such as 
reflection, nodding, questioning, clarification, and maintaining 
eye contact, to facilitate and encourage participants to talk, until 
there were no new themes or issues emerging from the 
participants. The interviews were tape recorded, and verbatim 
transcriptions were made. A follow-up interview was done with 
some of the participants, after first listening to the tapes. This 
was done to verify and allow the participants to expand on 
inadequate descriptions, or add descriptions to the phenomenon. 


3.6.5 Pilot Interview 

According to Brink (1996) a pilot study is a small-scale version, 
or trial run, of the major study. The purpose of the trial run is to 
obtain information for improving the project or assessing its 
feasibility. The same main comprehensive question that was 
planned for the study was asked to one supervisor, before the 
actual interviews with the participants. This was done to test the 
effectiveness of the instrument and any difficulties it might 
impose on the participants, and was found to be effective. 


3.7 Data Analysis 
According to Streubert and Carpenter (1999) data analysis 
begins with listening to participants’ verbal descriptions, and is 
followed by reading and re-reading the verbatim transcriptions 
or written responses. Data analysis was conducted using 
thematic content analysis of the qualitative data, and the steps 
are as detailed below: 
1- The researcher had listened to the audiotapes and had also 
read and re-read all the transcriptions. This was done to get 
a sense of the whole data, and some ideas were jotted down 
as they emerged. 
2- The answers of the interview questions will be written. 
3- Data was analyzed and systematically explored to generate 
meanings, and existing data was recorded, participants 
were asked to validate analyzed data. 
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4- As for the documents (25 thesis ) thematic content analysis 
is conducted, all the data are analyzed according to themes. 
3.8 Delimitations 
The is a_post-graduation research at Alneelain Universit 
conducted on the challenges in formulating the introductory 
research chapter in 2018. The limitation of this study is Alneelain 
University College of graduate studies Department of English . 
The focus is on MA thesis. The study is limited also for the year 
2018. 


Chapter Four 
Data Analysis and Interpretation 


4.1 Introduction 


This chapter presents the results of the data which was collected 
from the 25 documents (MA theses) as well as the interview with 
4 supervisors. The collected data was analyzed via thematic 
content analysis. The researcher analyzes the documents 
according to themes such as: introduction, statement of the 
problem, research question, research significance, research 
objectives and research methods. As for the interview, the 
researcher analyzes it according to themes which are: the most 
prevalent method which is used at Alneelain University, the 
challenges that face MA students in introductory chapter and the 
causes of that challenges. 


4.2 Documents Analysis Data 


The researcher in this section analyzed the 25 MA theses and the 
interviews with the supervisors. The number of the theses 
related to linguistics is 19 where as the number of the theses 
related to literature is 6. The researcher categorizes the theses 
into themes which are introduction, statement of the problem, 
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research questions, research significances, research objectives 
and research methods. 


4.2.1 Introduction 


Some of the introduction in these 25 theses are very clear, well 
defined and organized. In 17 researches the meaning of the 
research title is stated clearly and unambiguously. 


“ Teaching and learning vocabulary play a great role in the 
process of acquiring the language..., in Sudan English 
language is being learned through text books. The text 
books therefore are considered as the main source and the 
means for teaching and learning English 
language.” (Research Number 7) 


“writing is one of the most important areas to consider; 
since it is one of the most important ways of 
communication.”(Research Number 4) 
In these 17 researches, the researchers give a_ clear 
understanding for their researches through the introduction for 
the reader to comprehend. Thus, these introduction are well 
understood and clear. 


8 researches in these 25 documents are unclear and they are not 
well defined and organized. One researcher writes about the 
difficulties in vocabulary which encounter Sudanese secondary 
school students. The researcher does not explain the researcher 
title in his/her introduction. He/she has just defined the word 
vocabulary, the researcher does not write about the difficulties 
that encounter the Sudanese secondary school students. 


4.2.2 Statement of the Problem 


All the statement of the problem in these 25 documents are 
researchable and so clear; which will lead the reader to 
understand the problem under investigation. 
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“students are unable to determine which delexical is more 
appropriate ...,they also face some problems in using 
prepositional verbs.”(Research Number 22) 


“this study shows how George satirizes the totalitarian 
government and how people who accept this system live 
under the mercy of dictator leaders. He portrays the 
terrifying images about this system.”(Research Number 9) 


4.2.3 Research Questions 


The following are examples of research questions: 


Can the novella of the old man and the sea be a source of 

humanitarian development? 

Do foreign learners encounter vocabulary 
problems in reading comprehension? 

Is there any significant differences between those how study 

through corpora and those who do not? 

Does a totalitarian party use surveillance to control 

Oceania’s citizen? 

Is the situation typical in South Africa? ( from a study about 

Cry the beloved country) 


These questions started with Yes/No question, they should be 
better to start with WH question. In other words, these questions 
are too narrow because they can be answered with a simple 
statistic ‘yes’ or ‘no’. Questions that can be answered with a ‘yes’ 
or a ‘no’ should typically be avoided. 


4.2.4 Research Significance 


Generally speaking, however, in writing the significance of a 


research the researcher should have to write about the stake 
holders as well as the importance of the research. In addition, 
the researcher should write on how the study will contribute to 
the field of the study. 
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A few of the researchers write about the stake holders and how 
the research will contribute to the field of the study, it appeared 
in 6 researches. 
Some of the researchers do not write about the stakeholders, 
that appeared in 7 researches. For instance, one researcher 
stated that: 
“knowledge of vocabulary is very important tool in 
language learning. The knowledge of vocabulary is the 
knowledge of language ...”.(Research Number 1). 


In that statement the researcher writes about the importance of 
vocabulary, but not about the importance of his/her research. 


Other researchers do not provide information to the readers on 
how their study will contribute to the field of the study under 
investigation, that appeared in 12 researches. For example one 
researcher stated that 
“ the significance of the study is drawn from the importance 
of cohesive devices as a part of the system of the 
language...,the study will also spot the area of weakness 
and the reasons and causes for them”.(Research Number 
21) 
If this researcher referred to the statement of the problem, it 
could guide him/her in identifying the specific contribution of the 
study. 


4.2.5. Research Objectives 


The majority of the researches show that’ the objectives 
summarize what the researcher will achieve at the end of the 
research study. 
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In the 25 documents one researcher mentioned that: 


“ the study aims to analyze errors made by students, also 
aims to find out the reasons behind these errors and show 
students how they can write a good and well structured 
paragraph.” (Research Number 4) 


These objectives are quite researchable and could be achieved at 
the end of the study. The researcher writes them in a paragraph, 
but they could be better if he/she wrote them in numbers or 
points and they should be started with one of the objective words 
such to find out, to ascertain, to determine, to measure, or to 
explore. 


The problem is concerned with selection of the correct words for 
stating objectives. Most of the researches state words which do 
not reflect the actual aims of the research. 


4.2.6 Research method 


The last theme which the researcher is trying to write about is 
that the methods of the study. The analysis of the documents 
show that the most prevalent method is quantitative method 
which appears in 14 researches while the qualitative method 
appears in 10 researches and only one for mix method. In both 
quantitative and qualitative research the use of appropriate 
methods of participant sampling, study design, measure and 
statistical critically influence the _ study’s' methodological 
soundness. Lastly, there will be a table which shows the research 
title, method of the study and the challenges that face MA 
students. 


4.3The Analysis of the Interview 


All the interviewees agreed that the content of chapter one starts 
with the introduction then the statement of the problem followed 
by research questions , research hypotheses, research 
significances , research objectives ,research methods and 
limitation. All of them also agreed that the most prevalent 
method is quantitative method. For what concerns. the 
Challenges, M.A students do not dwell on texts that address the 
topic , they write the hypotheses before the research questions. 
They also find challenges in narrowing the topic. M.A students 
are not taught research methodology very well that is why they 
face these challenges which are in formulating the research 
questions , the research significances and the _ research 
objectives. As for the causes of the challenges that face MA 
students in introductory research chapter are that students are 
not in close contact with their supervisors ,they do not follow the 
instructions of the supervisors and they have not read what they 
have been taught. 


4.3.1 The Challenges in Introductory Research 
Chapter 


The supervisors have claimed that the most challenges that face 
master students at Alneelain University are that students do not 
narrow their topic as can as possible. That is to say, they 
sometimes used to write texts out of their topic under 
investigation. MA students do not dwell on texts that address 
their topic. The students also encountered challenges when they 
tend to formulate the research problem, research significances, 
research objectives and the selection of the methods and tools of 
analyzing the data. 


4.3.2 The Causes of the Challenges in Introductory 
Research Chapter 


Accordingly, the causes of that challenges which face MA 
students in introductory research chapter are that MA students 
do not follow the instructions of their supervisors. If the students 
are in close contacts with their supervisors, there wouldn’t be 
any problem. Students also have not read their theses nor been 
well taught. One of the interviewee said that “I do always say the 
problem is not on students, but it is on the supervisors.” For 
what concerns that challenges about statistical analysis, he 
Claimed that “No difficulties - statisticians are available 
everywhere. Moreover, all doors are open for all researchers - 
only the lazy ones who complain.” 


4.3.3 The most Prevalent Methods 


One of the supervisors claimed that the most prevalent method is 
qualitative. The other three supervisors agreed that the most 
prevalent method that are used at Alneelain University is 
quantitative method which matched the result of the document 
analysis. 


4.4 Findings 


According to the interview with M.A supervisors and the analysis 
of the 25 documents ( M.A theses), it is imperative the key 
findings of this study are outlined in a manner that will highlight 
the major concerns of the study which are: 


1- The challenges are revealed in formulating the research 
questions , the research significances and the research 
objectives. They also find challenges in narrowing the topic 
as can as possible. In addition to that, some of the students 
do not dwell on texts that address their topic as well as they 
write the hypotheses before the research questions. Lastly , 
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M.A students are not taught research methodology very 
well. 

2- The causes of the challenges that face MA students in 
introductory research are the students are not in close 
contact with their supervisors ,they do not follow the 
instructions of the supervisors and they have not read what 
they have been taught. 

3- The most prevalent method is quantitative method which 
appears in 14 researches while the qualitative appears in 10 
researches and only one research for mixed method. 


4.5 Conclusion 


In this chapter the researcher writes about the analysis of the 
theses as well as the interview with the supervisors by using 
thematic content analysis as a mean for analyzing the collected 
data. After the analysis, the researcher obtained the results. 


Chapter five 


Discussion, Conclusions and 
Recommendations 


5.1 Introduction 


This chapter is concerned with the discussion of the results and 
the analysis of the findings that have been collected via the 
documents (M.A theses) as well as the interview (with M.A 
supervisors). The chapter also contains a conclusion which is 
drawn from all the sections of the study and describe what is 
found throughout it. Moreover, this chapter includes the 
recommendations for further studies at the area of research 
methodology in English language, to develop more solutions for 
the problems that might encounter M.A students. 
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5.2 Discussion 


The study has investigated the challenges that many English 
master students face in conducting the introductory research 
chapter and to discuss the possible explanations for that 
challenges in the light of the current theories of research 
methodology. It is a qualitative study which is conducted at 
Alneelain University, Faculty of Graduate Studies, English 
Language Department between the years ( 2010-2015). 

The aims of the study were to identify the most prevalent 
methods or design (qualitative ,quantitative or mixed method) 
that are used among MA students, to determine the types of 
challenges in introductory research that encountered MA 
students at Alneelain university and to find out the causes of the 
challenges that face MA students in introductory research. 


The researcher raised three sections for this study which are: 
the most prevalent methods which are used in MA thesis in 
English Language Department at Alneelain University , the 
challenges which face MA students and the causes’ of the 
challenges that encounter MA students at Alneelain university. 


Furthermore, the challenges in formulating the introductory 
research chapter at Alneelain University have been examined to 
researches related to linguistics as well as literature, there must 
be differences between them which were not found on the 
findings. In other words, the content of chapter one in researches 
that related to linguistics and literature are the same. 


M.A students at Alneelain University are capable to learn 
research methodology. They are aware of the different types of 
research methods, but in some cases they can not apply what 
they learn from their teachers. 


Section One: The most Prevalent Methods 


Qualitative method appeared in 10 researches. Thus, it is not the 
most prevalent method. Mixed method appeared in only one 
research, it is clear that not the most prevalent method. 
Quantitative method appeared in 14 researches. Therefore, it is 
the most prevalent method which is used at Alneelain University 
College of Graduate Studies Department of English between the 
years (2010 and 2015). This result is matched with the interview 
which 3 of the supervisors said that quantitative method is the 
most prevalent method. 


Most of the students think that qualitative method is easier than 
qualitative method that is why they used it. On the other hand, 
they think that qualitative method is difficult to achieve in a short 
period of time. They do not like mix method at all. Over all, MA 
students like to use numbers in their researches rather than to 
study things in natural setting. Punch (1998) stated that 
“Qualitative research is empirical research where the data are 
not in the form of numbers.” (P 4) 


Qualitative research is multi method in focus, involving an 
interpretive, naturalistic approach to its subject matter. This 
means that qualitative researchers study things in their natural 
settings, attempting to make sense of, or interpret, phenomena 
in terms of the meanings people bring to them. Qualitative 
research involves the studied use and collection of a variety of 
empirical materials - case study, personal experience, 
introspective, life story, interview, observational, historical, 
interactional, and visual texts - that describe routine and 
problematic moments and meanings in _ individuals’ lives. 
Accordingly, qualitative researchers deploy a wide range of 
interconnected methods, hoping always to get a better fix on the 
subject matter at hand. (Denzin and Lincoln, 1994) 


PR 


Section two: The Challenges which Face MA 
Students 


The supervisors have claimed that the most challenges that face 
master students at Alneelain University are that students do not 
narrow their topic as can as possible. That is to say, MA students 
do not dwell on texts that address their topic. The students also 
encountered challenges when they tend to formulate the 
research problem. Porte( 2010 ) explained that a problem can be 
anything that a person finds unsatisfactory or unsettling, a 
difficulty of some sort, a state of affairs that needs to be changed, 
anything that is not working as well as it might. Problems involve 
areas of concern to researchers, conditions they want to improve, 
difficulties they want to eliminate, questions for which they seek 
answers. 


Broadly speaking, any question that researchers want answered 
and any assumption or assertion that you want to challenge or 
investigate can become a research problem or a research topic 
for a study. However, it is important to remember that not all 
questions can be transformed into research problems and some 
may prove to be extremely difficult to study. According to Powers 
and et al (1985:) “Potential research questions may occur to us 
on a regular basis, but the process of formulating them in a 
meaningful way is not at all an easy task.”(P. 38) 


The majority of MA students face challenges in formulating 
research objectives. Kumar (2011) explained that the objectives 
should be expressed in such a way that the wording clearly, 
completely and specifically communicates to your readers your 
intention. There is no place for ambiguity, non-specificity or 
incompleteness, either in the wording of your objectives or in the 
ideas they communicate. The objectives should start with words 
such as ‘to determine’, ‘to find out’, ‘to ascertain’, ‘to measure’ 
and ‘to explore’. 
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MA students faced a real challenge when they tend to select the 
methods and tools of analyzing the data. Heigham and Croker. 
(2009) explained that research method is a systematic and 
rigorous way of collecting and analyzing information. 
Quantitative researchers use a wide variety of instruments to 
gather data, including test, questionnaire, and rating scale. In 
qualitative research this includes, for example, participant 
observation, interview, and discourse analysis. 


Section Three: The Causes of the Challenges that 
encounter MA Students 


Accordingly, the causes of the challenges which face MA 
students in introductory research chapter are that MA students 
do not follow the instructions of their supervisors. If the students 
are in close contacts with their supervisors, there wouldn’t be 
any problem. Students also have not read their theses nor been 
well taught. One of the interviewee said that “I do always say the 
problem is not on students, but it is on the supervisors.” For 
what concerns that challenges about statistical analysis, he 
Claimed that “No difficulties - statisticians are available 
everywhere. Moreover, all doors are opened for all researchers - 
only the lazy ones who complain.” 


5.3 Conclusions 


The aims of the study were to identify the most prevalent 
methods or design (qualitative ,quantitative or mixed method) 
that are used among MA students, to determine the types of 
challenges in introductory research that encountered MA 
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students at Alneelain university and to find out the causes of the 
Challenges that face MA students in introductory research. 


The study consists of five chapters. At the very beginning of 
chapter 1 the researcher writes about the research methodology 
in general. Then the researcher precisely states out the problem 
of the study which is University graduated students find 
challenges when they tend to formulate’ the introductory 
research chapter. The content and form in introductory research 
is significant which may not been used appropriately by MA 
students. Next the researcher writes significance of the study, 
objectives of the study, questions of the study, design of the 
study, the analysis and the structure of the study. In chapter 2 
the researcher writes about the conceptual framework and 
literature review, searching for related studies with similar 
problems. In chapter three, the researcher explains, in details, 
the adopted methods of the study stating the research 
design ,target group sampling , sampling criteria , procedures , 
pilot interview, data analysis ,ethical considerations and 
limitations of the study. In chapter 4 the researcher presents the 
data analysis which is done via thematic content analysis. The 
chapter starts with an introduction, analysis of the data; analysis 
of the 25 documents, analysis of the interview, findings and 
conclusion. Chapter 5 deals with discussion, conclusion, 
recommendations, and suggestions for further studies. 


5.4 Recommendations 


-More studies on research methodology could be done using a 
larger number of participants, as well as participants from 
different universities such as Sudan University of Science and 
Technology, Bahri University, University of Khatoum and so on. 
-Continued studies on this topic could be used to make positive 
Changes on the current situation of research methodology at 
Alneelain University. 
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To enhance the ability of writing a good research topic on the 
area of research methodology , the researcher recommend the 
following: 

1- Research methodology course should be taught from the 
very beginning. Quantitative, qualitative and mixed methods 
should be taught in more details. 

2- Teachers should have to tell the students about the 
challenges that faced the students before them. 

3- Supervisors should have to tell students about the cause of 
the challenges that faced some researches before them. 

4- Teachers should provide students with more practices and 
exercises. 

9- Statistical analysis should be taught to MA students at 
Alneelain University. 

6- Ethical consideration should be applied in Chapter Three as 
a main section in the chapter. 

7- Teacher should observe M.A students while they learn 
research methodology in order to know what they can do, 
can almost do, or cannot do and keep records of what 
students cannot do. 

8- More researches should be done on the area of research 
methodology at all universities in Sudan. 

9-M.A students should be in close contacts with their 
supervisors and they must follow the _ supervisors’ 
instructions to come up with a good research. 


5.5 Suggestions for Further Studies 


The suggestions for the coming researchers to shed the light on 
the area of research methodology in English as the following: 

1- Difficulties experienced by MA students in qualitative 
methods research. 

2- Challenges of quantitative methods experienced by 
Faculty of Arts students at Alneelain University. 

3- Challenges being experienced by graduated students in 
conducting research questions, research objectives, and 
research method. 

4- An investigation about the relation between supervisors 
and researchers at Alneelain University. 

o- The challenges of conducting literature review By MA 
students at Alneelain University. 

6- MA students’ motivation in conducting mixed methods 
research at Alneelain University. 

7- An investigation about the research questions and 
hypotheses in MA these at Alneelain University. 

8- Analysis of the content and form in chapter three: Case 
study post graduate college at Alneelain University 
department of English. 
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Appendix 


The following table shows the most prevalent methods which are 
used among MA students as well as the challenges, at Alneelain 
University College of Graduate Studies, Department of English. 


Research title Method Challenges 

1 | Vocabulary difficulties Quantitative Significance of 
encountered by the study 
Sudanese Secondary School 
students 

2 | The role of vocabulary in reading | Quantitative Significance (the 
comprehension stake holders are 

missed) 

3 | The effect of corpora on the Quantitative, Questions of the 
teaching of English synonyms to | but the | study (yes/no), 
secondary school students in researcher and the 
Khartoum mentioned it in | researcher adds 

chapter three theoretical 
foundation in 
chapter one. 

4 | Investigating the problem of Quantitative Significance and 
coherence and cohesion in objectives of the 
paragraph writing study are written 

in a paragraph. 

5 |An evaluation of vocabulary | Qualitative No challenges 


load in SPINE 2 for seventh 
class pupils in basic level school 


6 | The use of corpora in learning Quantitative No challenges 
English 

7 | Vocabulary difficulties Quantitative Significance’ of 
encountered by the study.(the 
Sudanese secondary school importance of 
students the research are 

missed) 

8 | Using of corpora in raising M.A_ | Qualitative Objectives, 
students’ awareness on should be started 
collocation with one of the 

objective words 

9 | George Orwell’s ‘Nineteen Qualitative Questions 
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Eighty-Four as a satire ofa (yes/no) 
totalitarian future society 
1 | The Psych-aesthetic implication Qualitative Questions 
O | of human quest for survival in (yes/no) 
Hemingway’s ‘the old man and Objectives, 
the sea’ should be started 
with one of the 
objective words 
1 | The symbolic images in George Qualitative No challenges 
1 | Orwell’s 
‘Animal Farm’ 
1 | Reverend Stephen Kumalo as a Qualitative Questions of the 
2 | tragic hero in Alan Poton’s ‘cry study 
the beloved country’ (yes/no) 
N | Research title Method Challenges 
O 
13 Developing intercultural | Quantitative No challenges 
communication among high 
school students using English 
language 
14| The benefits and challenges of Quantitative Questions of 
using corpora in learning and the study 
teaching ESL (yes/no). 
Significance 
(the stake 
holders are 
missed) 
15| Ascertainment of students and Quantitative, No challenges 
teachers perception towards the | but the 
effectiveness of researcher 
English as a University mentioned it in 
requirement at chapter three. 
Alneelain University 
16| Teachers’ views on the listening} Quantitative No challenges 
components of SPINE 6 
17| Decoding skills and their effect | Quantitative No challenges 
on primary’ school pupils’ 
comprehension 
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18| Feminist perspective in Alice Qualitative Significance (the 
Walker’s stake holders are 
‘the color purple’ missed) 

19| Women’s” struggles in Africa} Qualitative, but | No challenges 
patriarchal societies with special] the researcher 


reference to 
Mariama Ba’s ‘so long a letter’ a 
feminists critique. 


mentioned it in 
chapter three 


20 


Assessing Sudanese English 
language students’ use of the 
verb to do 


Quantitative and 
Qualitative(mixe 
d methods, , but 
the researcher 
mentioned it in 
chapter three. 


No challenges 


21/An analysis of common Quantitative Significance (the 
cohesion errors in third stake holders are 
years secondary school inissed) 
student’s writing. 

22| Analysis of verb to be errors among | Quantitative No challenges 
third year students in governmental 
model secondary school. 

23| A contrastive study of Quantitative, Questions of 
alphabet correspondence but the |the — study 
between letters and sounds |Tesearcher —_| (yes/no). 

. ; : ; mentioned it in | Significance 

in Shikomori and English chapter three. ithe. «Stake 

language. holders are 
missed) 

24;/A ~~ contrastive study of] Qualitative Significance (the 
political dialogue in Arab stake holders are 
and American muisece) 
satellite news channels 

25| The importance of | Qualitative No challenges 


interaction in the language 
classroom in Kalakla 
locality secondary school 
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The following transcript is about the interviews with MA 
supervisors. 


Interviewee 1 


Questions related to the most. prevalent methods 
(qualitative ,quantitative or mixed method) that are used 
among MA students: 
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1-What are the possible approaches to be followed by a 
researcher ? 


It depends on the topic. 


2-What are the most prevalent methods used at Alneelain 
University? 


Qualitative 


Questions related to types of challenges in introductory 
research paper that encountered by MA students at 
Alneelain university: 


3-What are the requirements for a successful research 
projects ? 


Narrowing the topic as possible. 


4-To get a deep insight into the topic or a problem of a 
research, what are the steps a young researcher could 
follow in chapter one and what are the challenges? 


Introduction, statement of the problem ,research 
questions ,research hypotheses ,research significances ,research 
objectives ,research methods and limitation. These are the steps 
which should be followed. The challenges are as the following: 
M.A students are not taught research methodology very 
well ,some of the students write the hypotheses before the 
research questions and they did not read a lot about their theses 
(reading of the theses). 


Questions related to the causes of the challenges that face 
MA students in introductory research: 
5- Based on the studies at Alneelain University in the years 
2010-2015. There was only one experimental study, could 
you say something more about that ? 


Sorry, I know nothing about this. 
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6-The analysis of the quantitative data need an appropriate 
statistical tools which seems to be difficult for the students 
to employ, what are the difficulties? 


This should be given to an expert. 


7- According to the analysis of the documents which are M.A 
theses, students find some challenges in writing their 
research objectives, significances, questions and research 
methods. What are the reasons? 


Because they haven’t read their theses nor been well taught. 
Interviewee 2 


Questions related to the most. prevalent methods 
(qualitative, quantitative or mixed method) that are used 
among MA students: 


1- What are the possible approaches to be followed by a 
researcher ? 


I think the question should be - what is the best approach you 
prefer? 


The approach that I prefer most is the language based approach. 


2-What are the most prevalent methods used at Alneelain 
University? 


Traditional and modern ones. 


Questions related to types of challenges in introductory 
research encountered by MA _ students at Alneelain 
university: 


3-What are the requirements for a successful research 
projects ? 


The conceptual framework + the known structure. 
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4-To get a deep insight into the topic or a problem of a 
research, what are the steps a young researcher could 
follow in chapter one and what are the challenges? 


One has to dwell on texts that address his/her topic. 


Questions related to the causes of the challenges that face 
MA students in introductory research: 


5- Based on the studies at Alneelain University in the years 
2010-2015. There was only one experimental study, could 
you say something more about that ? 


I cannot comment on this point due to my absence and 
international journeys abroad. 


6-The analysis of the quantitative data need an appropriate 
statistical tools which seems to be difficult for the students 
to employ , what are the difficulties? 


No difficulties - statisticians are available everywhere. Moreover, 
all doors are open for all researchers - only the lazy ones 
complain. 


7- According to the analysis of the documents which are M.A 
theses, students find some challenges in writing their 
research objectives, significances, questions and research 
methods. What are the reasons? 


If students are in close contacts with their supervisors, there 
wouldn’t be any problem. I do always say the problem is not on 
students, but it is on the supervisors. 


Interviewee 3 


Questions related to the most. prevalent methods 
(qualitative ,quantitative or mixed method) that are used 
among MA students: 
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1- What are the possible approaches to be followed by a 
researcher ? 


It depends on the topic itself. In one hand, if the researcher 
wants to reveal results related to statistics, it is better to use 
quantitative methods. on the other hand, if the researcher wants 
to reveal results related to non-statistic, it is better to use 
qualitative methods. On my view point, I think the best one is mix 
methods research because it gives the two. directions 
( quantitative and qualitative methods). 


2- What are the most prevalent methods used at Alneelain 
University? 


Quantitative methods with the analysis of SPSS program. 


Questions related to types of challenges in introductory 
research encountered by MA _ students at Alneelain 
university: 


3- What are the requirements for a successful research 
projects ? 


I think the following are the requirements for a successful 
research projects : 


a- The good choice of the topic, the researcher should have 
a wide knowledge about his/her topic 

b- The good choice of the research methods, methods of 
data collection and the tools of analyzing the collected 
data. 

c- The organization of the research which represents the 
simplicity of the research’s ideas. 

d- The final report of the research helps the readers and the 
professional to evaluate the research study. 
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4-To get a deep insight into the topic or a problem of a 
research, what are the steps a young researcher could 
follow in chapter one and what are the challenges? 


Generally speaking however, chapter one related directly to the 
title of the research which begins with a huge knowledge about 
the topic in general. The researcher in chapter one should 
narrow down the topic till the specific points/ information are 
revealed which the researcher wants to investigate. 


After that , the researcher moved to explain the problem of the 
study under investigation which should be simple, clear, and 
understood. After the problem the researcher should write about 
the significances of the study which should either fills the gape 
on the related literature review or support one of the theory 
related to the field. Then, the researcher should point the aims of 
his/her study in title called objectives of the study. The objectives 
could be one or more than one. The researcher should ascertain 
that the findings match the objectives. Then he/she should write 
about the research questions followed by the methods and finally 
the research limitations. 


Questions related to the causes of the challenges that face 
MA students in introductory research: 
o- Based on the studies at Alneelain University in the years 


2010-2015. There was only one experimental study, could 
you say something more about that ? I don’t think so. 
6- The analysis of the quantitative data need an appropriate 


statistical tools which seems to be difficult for the students 
to employ , what are the difficulties? 


Yes, the analysis of the statistical tools is difficult because M.A 
students had never taught how to do statistical analysis. 
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7- According to the analysis of the documents which are M.A 
theses, students find some challenges in writing their 
research objectives, significances, questions and research 
methods. What are the reasons? 


I think that the students did not follow the instructions of their 
supervisors. 


Interviewee 4 


Questions related to the most. prevalent methods 
(qualitative ,quantitative or mixed method) that are used 
among MA students: 


1-What are the possible approaches to be followed by a 
researcher ? 


It depends on the subject under investigation. 


2-What are the most prevalent methods used at Alneelain 
University? 


I think the most method is the quantitative method. 


Questions related to types of challenges in introductory 
research encountered by MA _ students at Alneelain 
university: 


3-What are the requirements for a successful research 
projects ? 


The selection of the topic which the researcher must be good at, 
tools of collecting and analyzing the data, and the supervisor’s 
instructions 
4-To get a deep insight into the topic or a problem of a 
research, what are the steps a young researcher could 
follow in chapter one and what are the challenges? 
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This question should be what are the steps that a researcher 
could follow in chapter one and what are the challenges? 


The steps are introduction ,the research problem ,the research 
significances , the research objectives’ ,the research 
questions ,the research methods and the limitation. For what 
concern the challenges, they are a lot such as in formulating the 
problem ,significances objectives and the selection of the 
methods and tools of analyzing the data. 


Questions related to the causes of the challenges that face 
MA students in introductory research: 
5- Based on the studies at Alneelain University in the years 
2010-2015. There was only one experimental study, could 
you say something more about that ? 


If this question is true, the absence of experimental study is due 
to the absence of ideas related to it. 


6-The analysis of the quantitative data need an appropriate 
statistical tools which seems to be difficult for the students 
to employ , what are the difficulties? 


M.A students have not been taught statistical tools as well as the 
statistical tools should be given to an expert. 


7- According to the analysis of the documents which are M.A 
theses, students find some challenges in writing their 
research objectives, significances, questions and research 
methods. What are the reasons? 


They do not follow the supervisors’ instructions. 
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